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Strategy 
 
Explain the LEA’s strategy for using federal funds to supplement and enhance local priorities or initiatives funded with state 
funds, as reflected in the LEA’s LCAP. This shall include describing the rationale/evidence for the selected use(s) of federal 
funds within the context of the LEA’s broader strategy reflected in the LCAP. 
 
Based on our California Dashboard data for Lincoln Unified School District, three indicators are Orange for all students 
and we are working to improve outcomes for these state indicators; Suspension Rate, Chronic Absenteeism, and College 
& Career Readiness. Students with disabilities are low performing in three areas; ELA, Math and Suspension Rate. Foster 
Youth are identified in ELA, Math, Suspension Rate, and Chronic Absenteeism. African American students are identified 
in two areas; Suspension Rate and Chronic Absenteeism. The LCAP contains actions and services that address these 
deficiencies, and in turn, school sites’ SPSA goals are aligned to the LCAP goals for a coordinated use of local, state, and 
federal resources to address these areas. The following is a brief description of the base program for each of the four 
LCAP goals, followed by the rationale for use of federal funds to supplement and enhance the base program. 
 
Goal 1: LUSD will promote student achievement through effective implementation of state standards and innovative 
instructional practices. The base program allows us to provide high quality professional development and coaching around 
effective instructional practice. We provide intervention services for struggling learners within the school day and through 
extended day opportunities. The base program also includes the provision of instructional materials and curriculum aligned 
to CCSS, NGSS, and the updated California Frameworks in ELA/ELD and History/Social Studies. Federal funds will be 
used to supplement this goal by providing additional training for teachers, administrators and paraprofessionals. Federal 
funding also allows for additional targeted intervention both during the day and outside of the regular school day. While 
the base program provides robust core curricula, federal funds are used for supplemental materials designed for targeted 
intervention to meet the needs of students identified in the California Dashboard. 
 
Goal 2: LUSD will focus on providing high quality learning conditions to support student needs. The base for this goal 
supports the employment of highly qualified and credentialed staff, equitable access to standards aligned materials and 
resources. The LCAP funds have allowed us to expand our staffing significantly, in response to stakeholder input. 
Additionally, we will continue to support the implementation of ELA/ELD curricula for grades K-5 and 6-8 providing 
materials and professional development to our teachers. Federal funds will be used to supplement this goal to provide 
additional staffing above the base. One example is bilingual support staff. Each site has bilingual staff funded through the 
LCFF, and federal funds are used to provide additional bilingual support for our newest English learners at school sites 
with Newcomer programs. Additionally, federal funds support additional counseling services, as well as intervention 
services at Title I schools. This increases our capacity to address the needs of students identified in the California 
Dashboard. 
 
Goal 3: LUSD will work collaboratively with families to enhance student achievement. This goal focuses on engaging 
students and families in school activities and events. All sites are working to engage their families in meaningful 
opportunities to participate in their children's education. We utilize bilingual staff to engage families for whom English is 
not their primary language. We offer an Adult English class and have purchased curriculum to help parents learn English, 
as well as important information about their students' education. Our Director of Family and Community Engagement has 
launched a Family and Community Engagement team which meets several times during the year with a focus and means 
of partnering and problem solving to increase family and community engagement in our schools. The Director of Family 
and Community Engagement position is split-funded with LCFF and federal dollars. 
 
Goal 4: To prepare students to be college and career ready, LUSD students will receive equitable access to a broad course 
of study in a safe and healthy learning environment. This goal focuses on engaging students and increasing attendance 
and graduation rates. Although our graduation rates are high and our dropout rates are low, we have room to improve to 
minimize chronic absenteeism, and reduce time away from school when students are suspended or expelled. We continue 
to support implementation of restorative practices and are currently engaged in ongoing work around cultural proficiency 
and equity. We know that a focus on school climate and culture will improve outcomes for all of our students. Our Director 
of Student Engagement position, split-funded with LCFF and federal dollars, provides additional support to enhance the 
base program and increase our ability to serve at-risk students by working with schools, students, and families to help 
bridge the school-home connection and decrease absences and discipline. 
 
 
 

 
Alignment 



 
Describe the efforts that the LEA will take to align use of federal funds with activities funded by state and local funds and, 
as applicable, across different federal grant programs. 
 
Lincoln Unified School District understands the importance of aligning programming to bolster the work for increased 
student achievement.  
 
We have taken several steps to further align the use of federal funds to support goals and activities funded through the 
LCAP. In addition to aligning local, state, and federal funds through district initiatives, each school SPSA, developed with 
input from stakeholders, is written with goals that also align to the District’s LCAP goals. There are actions written in the 
LCAP and funded through LCFF, in which school sites SPSAs have included supplemental actions funded through Title I. 
The following are some examples of LCFF funded actions/services that are supplemented with federal funds: 

• Instructional coaching for ELA/ELD Curriculum is provided through LCFF. Sites use Title I funds to provide 
additional coaching support for ELA/ELD curriculum. 

• Instructional coaching for Math Curriculum is provided through LCFF. Sites use Title I funds to provide additional 
coaching support for Math curriculum. 

• After school reading intervention – for third grade students reading below grade level, LCFF funded. Sites use 
Title I funds to provide after school reading intervention for other grade levels. 

• After school math intervention – for fifth grade students achieving below grade level, LCFF funded. Sites use 
Title I funds to provide after school math intervention for other grade levels. 

• Additional counseling support to support social/emotional needs of students is funded by sites with Title I funds. 
• Additional coaching support for with English Learners and Immigrant students is funded through Title III. 
• Additional support for new teachers and ongoing professional development to support teachers is funded 

through Title II. 

Additionally, this year all site administrators and Education Services directors have engaged in working together to look 
deeply at our data, and consider root causes for deficiencies identified in the California Dashboard indicators. We are 
working to develop plans to address areas of need, which will be reflected in the LCAP goals, and shared to schools’ 
stakeholders for possible inclusion in SPSAs. With a focus on aligning funding sources, an important step in the planning 
process is helping stakeholders understand the relationship between local, state, and federal funding. We are educating 
parents about the relationship between the LCAP, the Federal Addendum, the SPSA, and funding. This is an iterative 
process because school funding takes time for stakeholders to understand, and therefore, is included as an ongoing topic 
for advisory committee agendas. 
 
 
 

 



 
ESSA Provisions Not Addressed in the LCAP  
 
For the majority of LEAs the ESSA provisions on the following pages do not align with state priorities. Each provision 
for each program provided on the following pages must be addressed, unless the provision is not applicable to the 
LEA. In addressing these provisions, LEAs must provide a narrative that addresses the provision within this addendum. 
 
As previously stated, the CDE emphasizes that the LCAP Federal Addendum should not drive LCAP development. ESSA 
funds are supplemental to state funds, just as the LCAP Federal Addendum supplements your LCAP. LEAs are encouraged 
to integrate their ESSA funds into their LCAP development as much as possible to promote strategic planning of all 
resources; however, this is not a requirement. In reviewing the LCAP Federal Addendum, staff will evaluate the LEA’s 
responses to the ESSA plan provisions. There is no standard length for the responses. LEAs will be asked to clarify 
insufficient responses during the review process. 
 
TITLE I, PART A 
 
Educator Equity 
ESSA SECTION 1112(b)(2) 
 
Describe how the LEA will identify and address, as required under State plans as described in Section 1111(g)(1)(B), any 
disparities that result in low-income students and minority students being taught at higher rates than other students by 
ineffective, inexperienced, or out-of-field teachers. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 



Lincoln Unified School District used the following data points to identity disparities in teacher placement. 
 
The following data is gathered through Dataquest and internal audit documents: 

 School Demographics identifying total student enrollment and percentage eligible for free or reduced meals 
 Certificated Staff Experience report by site 
 Out of Field Teacher report 
 Uncorrected Misassignment report by site 
 Certificated Staff by Ethnicity report by site 
 Student Ethnicity report by site 

This data was analyzed through use of the California Equity Tools provided by the California Department of Education to 
identify possible disparities for low income and minority students.  
 
With regard to ineffective teachers working with low income students, no disparity was found. The analysis indicates 4 of 
the 459 teaching staff had misassignments. These teachers work at three different sites, none of which have the highest 
number of low-income students. No disparity was found for these four teachers working with minority students.  
 
With regard to inexperienced teachers working with low income students, the analysis indicates that 51 inexperienced 
teachers were distributed across the twelve school sites. With approximately 9.9% of the district’s teachers being 
inexperienced, there are two sites where 20% are inexperienced. One is a K-8 site with six new teachers in the past two 
years; this school is a Title I site and ranks fourth highest in low income student counts. The other site with 20% new staff 
is the alternative high school in which four of the 20 teachers are inexperienced. Of the 243 students at the alternative high 
school, 198 are low-income students. With regard to working with minority students, the demographics of the district mirror 
the county, with each school having similar demographic ratios. There is no disparity identified for minority students being 
taught at higher rates by inexperienced teachers.  
 
With regard to out-of-field teachers working with low income students, the data indicates there were four out-of-field 
teachers who each held Special Education Limited Assignment Permit (SELAP). Of the four teachers, three were assigned 
to the comprehensive high school which is not a Title I school, and one to the middle school (58% low-income). With regard 
to working with minority students, the demographics of the district mirror the county, with each school having similar 
demographic ratios. There is no disparity identified for minority students being taught at higher rates by out-of-field 
teachers. 
 
While there were no significant disparities indicated, Lincoln Unified School District works to ensure all teachers are 
appropriately credentialed and equitably placed. With regard to the data analyzed, the following actions have been taken: 
 
The misassigned teachers have since completed, or are in the process of completing the requirements for the appropriate 
credential.  
 
The inexperienced teachers are provided professional development and provided support to ensure their effectiveness. 
 
The out-of-field teachers have since completed, or are in the process of completing the requirements for the appropriate 
credential. 
 
Lincoln Unified School District will continue to adhere to the following practices to identify and reduce possible disparities: 

 Annual internal credential review by Human Resources Department 
 Annual convening of Committee on Assignment for assignment approval 
 Complete annual educator equity gap analysis 

Lincoln Unified School District engages with stakeholders through meetings, district advisory committee meetings, Family 
and Community Engagement team, and various internal stakeholder forums. Through these committees input is gathered 
around several topics, however, we have not formed a committee specifically to look at educator equity. For 2019-2020, 
the Special Programs, Human Resources, and Education Services departments will review the guidance document, 
California Department of Education Engaging Equity Stakeholders: Meeting Instruction and Tips, to incorporate it into our 
ongoing work, for a more coordinated effort in looking at equitable access and engaging all stakeholders in the process. 
 
 
 

 
Parent and Family Engagement 
ESSA SECTIONS 1112(B)(3) AND 1112(B)(7) 



 
Describe how the LEA will carry out its responsibility under Section 1111(d).  
Describe the strategy the LEA will use to implement effective parent and family engagement under Section 1116. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 



Lincoln Unified School District has made great gains in the implementation of actions and services to achieve the goal of 
increased parent participation. We actively seek input from, and engage parents and families in their children’s education 
via surveys, parent meetings, newsletters, and educational workshops. Both the district and individual school sites have 
parent and family engagement policies that are reviewed annually with stakeholders, and updated based on stakeholder 
input and program regulations. Communication with families is provided in both English and Spanish, as well as other 
languages as needed. This includes written communication such as newsletters, report cards, parent notifications, parent 
meetings, and invitations to family workshops. For our families whose home language is other than English our district 
employs interpreters at each school site, and contracts through an outside vendor for languages for which we do not have 
interpreters. Through the work of our Director of Family and Community Engagement, families are engaged in workshops 
to help them learn about and support their children’s education. Workshops are funded through both local and federal 
programs, and are offered both in the morning and evening to fit parents’ schedules. Additionally, the workshops are 
offered at various sites throughout the district to provide location convenience for parents. Interpreters and childcare is 
available at all events. 
 
The topics of educational workshops and activities has been driven by family and community input which have included: 
Growth Mindset, A Closer Look 
Special Education Family Gathering 
Navigating the School System 
Succeeding Academically; Transition to College 
Aeries Support 
Digital Citizenship 
Social Media Safety 
Student Engagement 
Restorative Practices 
Summer of Success Reading 
Collaboration, Conversation and Community 
 
Ongoing parent meetings/workshops have included: 
Lincoln Latin Leadership 
Lincoln African American Leadership 
Family and Community Engagement meetings 
Learning Through Literacy 
Lincoln Loves Literacy 
Latino Family Literacy 
Adult English Class 
 
Attendance and Chronic Absenteeism is an area of focus for Lincoln Unified School District. The Director of Family and 
Community Engagement is working with the Director of Early Childhood Education, and the Director of Child Welfare and 
Attendance to develop a plan for increasing parent and student engagement starting in preschool, with a K-12 system of 
support. We have a goal of opening a Parent Resource Center in the 2019-2020 school year to provide a central location 
for parent meetings and support with accessing information to support students’ education. 
 
Lincoln Unified has one school identified for Comprehensive Support and Improvement (CSI). Six schools are identified 
for Additional Targeted Support and Improvement (ATSI). The work we have been doing to engage families will make the 
process of developing the CSI and ATSI plans more meaningful. The improvement plans will be congruous to the district-
wide cohesive differentiated assistance plan. District administrators and directors worked together to analyze areas of 
need based on the Dashboard data which led to the formation of four sub-committees to complete root cause analysis for 
student groups/areas identified for CSI and ATSI. This process provides a base for principals to build on when involving 
parents, students, and staff in developing improvement plans specific to their site for CSI or ATSI. Sites will engage parents 
and families through advisory groups and stakeholder meetings, which include Leadership Teams, SSC, ELAC, PTSA, 
Title I parent meetings. This work has already begun with all site administrators meeting with their advisory groups this 
spring to review the Dashboard, review the SPSA goals aligned to the LCAP, and make initial recommendations based on 
areas identified for CSI or ATSI. In August, once the remainder of the CAASPP and ELPAC data is received, the process 
will continue. It will include a closer look at the root cause analysis focused at the site level, with parents, families, students 
and staff working together to develop the improvement plan for 2019-2020. 
 
Our goal is to communicate with, and collaborate with families and community members to create safe and welcoming 
learning environments, where both students and parents have close connections to the school community. We will also 
continue to focus on improving attendance and ensuring the participation of all families, including families of foster youth, 
students of low socioeconomic status, English learners and students with disabilities. The narrative above describes how 
we are building relationships with parents and engaging them in the educational process, including the development of 
improvement plans. 



 
 
 

 
 
Schoolwide Programs, Targeted Support Programs, and Programs for Neglected or Delinquent Children 
ESSA SECTIONS 1112(b)(5) and 1112(b)(9) 
 
Describe, in general, the nature of the programs to be conducted by the LEA’s schools under sections 1114 and 1115 and, 
where appropriate, educational services outside such schools for children living in local institutions for neglected or 
delinquent children, and for neglected and delinquent children in community day school programs. 
 
Describe how teachers and school leaders, in consultation with parents, administrators, paraprofessionals, and specialized 
instructional support personnel, in schools operating a targeted assistance school program under Section 1115, will identify 
the eligible children most in need of services under this part. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
Lincoln Unified School District only operates school wide programs for Title I. The goal of our Title I program is to support 
students in reaching grade level academic standards. We believe literacy is the foundation for learning, therefore, our 
attention is focused on the fundamentals of reading. All students in kindergarten thru third grade are assessed with a 
universal screener, DIBELS, three times per year. Each SWP has a dedicated Title I teacher who collaborates with 
classroom teachers, support staff and administrators to analyze student data and target instruction to specific skills deficits. 
Support is provided for 1st – 3rd grade through both push-in and pull-out models, depending on individual student needs. 
In 4th – 5th grades support is provided by an intervention teacher in small groups using the McGraw Hill WonderWorks 
curriculum which is supplemental to the adopted ELA/ELD Wonders curriculum. Students in 6th – 8th grade needing 
support may be enrolled in a Targeted Instruction class, or the Read 180 program, taught by an intervention teacher.  
Supplemental to the support during the school day, before and after-school academic support is offered at all SWP sites, 
as determined by the needs of students. Title I support after school includes tutoring in reading, math, or English language 
development. We recognize after-school activities may be a challenge for many of our families so a snack and bus 
transportation home is also provided. 
 
 

 
Homeless Children and Youth Services 
ESSA SECTION 1112(b)(6) 
 
Describe the services the LEA will provide homeless children and youths, including services provided with funds reserved 
under Section 1113(c)(3)(A), to support the enrollment, attendance, and success of homeless children and youths, in 
coordination with the services the LEA is providing under the McKinney-Vento Homeless Assistance Act (42 United States 
Code 11301 et seq.). 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
Through the LCAP, Lincoln Unified School District supports a Child Welfare and Attendance Liaison who works with 
families experiencing hardship. When students are identified as homeless, she reaches out to the family to offer support 
with enrollment, transportations, and other resources as needed. This position has been instrumental in increasing 
enrollment among our homeless youth, because the liaison meets the families in the community when they do not come 
to the school. While enrolled the liaison monitors both attendance and grades, and offers support when needed. 
Supplemental to the work of the liaison, funds are reserved from the Title I, part A allocation to provide students 
experiencing homelessness with backpacks, school supplies, hygiene kits. The funds also may be used to eliminate 
obstacles impeding students from being successful in school, such as transportation to their school of origin, PE 
uniforms, etc. 
 
 
 
Student Transitions 
ESSA SECTIONS 1112(b)(8), 1112(b)(10), and 1112(b)(10) (A–B) 
 



Describe, if applicable, how the LEA will support, coordinate, and integrate services provided under this part with early 
childhood education programs at the LEA or individual school level, including plans for the transition of participants in 
such programs to local elementary school programs. 
 
Describe, if applicable, how the LEA will implement strategies to facilitate effective transitions for students from middle 
grades to high school and from high school to postsecondary education including: 

(A) coordination with institutions of higher education, employers, and other local partners; and 
(B) increased student access to early college high school or dual or concurrent enrollment opportunities, or career 

counseling to identify student interests and skills. 

 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
Lincoln Unified School District recognizes that it is important to support students and families from preschool all the way 
through high school and on to postsecondary institutions. The preschool to kindergarten transition process is 
coordinated district-wide. At each site, the preschool instructors complete student profiles and meet with the kindergarten 
teachers to discuss student need and class placement. All incoming kindergarteners are invited to a summer 
Kindergarten Bridge program. This program is three days prior to the start of kindergarten, and gives parents and 
students an opportunity to acclimate to the new environment prior to the first day of school. Students get to meet new 
friends, play games, sing songs, play at recess, and enjoy a snack, all while being introduced to the routines of a 
kindergarten classroom. We have found that students who attend the Kindergarten Bridge program transition on the 
official first day of school eager and ready to learn. 
 
The transition from middle school to high school is another time when many students really need support. LUSD has 
activities beginning in eighth grade to help students understand the transition. First, all eighth graders attend “Eighth 
Grade Day” in February where members of the Link Crew lead tours of the campus. After the tours, there is a district 
wide assembly where different high school clubs showcase their talents. In March, the high school counselors visit each 
middle school and present information about high school expectations, courses, and offerings. After this, each student 
receives the course catalog so students and their parents can select courses for ninth grade. Prior to the start of the 
school year, students attend orientation, where they have another tour, participate in activities to familiarize themselves 
with the campus and meet their assistant principal and counselor, receive their schedule, lockers, etc. Having this 
experience allows for a smooth transition to high school. After entering ninth grade, student progress is monitored and 
those not succeeding academically may be enrolled in Academic Seminar. 
 
LUSD implements several strategies to facilitate the successful transition from high school to postsecondary education.  
Students have access to, and are encouraged to complete a four-year plan.  Counselors meet with all ninth graders 
monthly through the program, Counseling Connection.  Counselors meet with all 10th – 12th graders at least three times 
per year to discuss college and career options. Dual enrollment is offered for two courses per year through a partnership 
with San Joaquin Delta College.  Students receive lessons in college awareness and financial literacy. Additionally, we 
host a College Fair for students to learn about different colleges, Windows on Your Future where students practice 
interview skills through mock interviews with community members.  Parent workshops are held to provide information 
about preparing for college. Outside consultants also provide assemblies to talk to students about the importance of 
working to be college ready. 
 
 
 

 
Additional Information Regarding Use of Funds Under this Part 
ESSA SECTION 1112(b)(13) (A–B) 
 
Provide any other information on how the LEA proposes to use funds to meet the purposes of this part, and that the LEA 
determines appropriate to provide, which may include how the LEA will: 
 

(A) assist schools in identifying and serving gifted and talented students; and 
(B) assist schools in developing effective school library programs to provide students an opportunity to develop 

digital literacy skills and improve academic achievement. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 



Federal funds are not used for this purpose.  Local and state funds are used for identifying gifted and talented students, 
as well as supporting library program and digital literacy. 
 
 
 



 
TITLE II, PART A 
 
Professional Growth and Improvement 
ESSA SECTION 2102(b)(2)(B) 
 
Provide a description of the LEA’s systems of professional growth and improvement, such as induction for teachers, 
principals, or other school leaders and opportunities for building the capacity of teachers and opportunities to develop 
meaningful teacher leadership. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
Lincoln Unified offers professional learning opportunities that support the development of all school personnel including, 
teachers, administrators, paraprofessionals and other school leaders. The professional learning occurs in various formats 
from traditional training in group sessions to individualized or small team sessions. Support for new and early career 
educators is provided to advance their professional practice and improve their ability to produce positive student outcomes. 
Professional development sessions and coaching focus on evidence-based approaches to instruction and meeting the 
diverse needs of all students. In addition to supporting new educators, professional development provides ongoing 
opportunities for growth and expertise in order to promote teacher leaders within the district. 
 
For teachers, professional learning begins with our newest teachers.  Our new teachers’ contract begins three days earlier 
than other teachers, and this provides time for orientation and professional learning tailored to their specific content area 
and grade level.  At the kindergarten – 8th grade level, there is a focus on instructional routines for teacher reading and 
mathematical literacy.  At the secondary level, professional learning is based on content areas.  New teachers also receive 
professional learning around digital instruction.   Professional development is most effective when it is ongoing, so our 
teachers receive follow up sessions, as well as individual coaching as needed.  To support our more seasoned teachers 
though their career, professional learning is provided both through PD sessions, and coaching.  Through the LCAP in 2018 
– 2019 there were over 100 professional development sessions scheduled on a variety of topics, and almost two hundred 
coaching days with outside consultants (Consortium on Reaching Excellence (CORE), and San Joaquin Office of 
Education (SJCOE) to address literacy, mathematics, and needs of English learners.  Supplemental to those funded 
through the LCAP, federal funds supported a mathematics instructional coach, professional learning for teachers of 
Advanced Placement courses, and equitable services to a private school. Additionally, teachers are encouraged to 
participate in leadership opportunities by being part of district leadership teams.  As part of this, teacher leaders regularly 
meet together for professional learning and share information at the site level. 
 
Paraprofessionals are an important group of educators in our schools.  We employ paraprofessionals for supporting 
students in special education, English learners, students in Title I schools.  We also have paraprofessionals at each school 
site working in the area of restorative practices.  New paraprofessionals attend a training through the county office of 
education.  Additionally, there has been ongoing support through coaching with CORE and SJCOE in best practices for 
supporting reading instruction and English learners.  Federal funds supplemented the ongoing work to provide professional 
learning for paraprofessionals at each school site who work with students as part of our restorative practices program to 
reengage students in their educational experience. 
 
Professional learning is offered for all administrators.  Principals, assistant principals, and directors are encouraged to 
attend professional development sessions along with teachers.  This provides them the same experience and an 
opportunity to further discussion with teachers. Principals also participate in professional learning in the venue of 
Administrative Forum. 
 
To measure the effectiveness of each of our professional development offerings, evaluations are collected and analyzed, 
and modifications are made based on participant input.  Consultant coaches have provided daily summary narratives, 
which is shared with site administration and district directors.  This provides opportunities for administration to follow up 
with educators and support their growth. 
 
 
 
 
Prioritizing Funding 
ESSA SECTION 2102(b)(2)(C) 
 



Provide a description of how the LEA will prioritize funds to schools served by the agency that are implementing 
comprehensive support and improvement activities and targeted support and improvement activities under Section 1111(d) 
and have the highest percentage of children counted under Section 1124(c). 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
Lincoln Unified School District recognizes that schools identified for CSI or ATSI, and those with the highest percentage 
of students in poverty may require more resources to effectively serve their student population.  LUSD has one school 
identified for CSI, six schools are identified for ATSI, and ten of twelve schools are school-wide program Title I schools. 
As a district, we are working together to identify specific needs of each site. District administrators and directors worked 
together to analyze areas of need based on the Dashboard data which led to the formation of four sub-committees to 
complete root cause analysis for student groups/areas identified for CSI and ATSI. This process provides a base for 
principals to build on when involving parents, students, and staff in developing improvement plans specific to their site for 
CSI or ATSI. Sites will engage parents and families through advisory groups and stakeholder meetings, which include 
Leadership Teams, SSC, ELAC, PTSA, Title I parent meetings. This work has already begun with all site administrators 
meeting with their advisory groups this spring to review the Dashboard, review the SPSA goals aligned to the LCAP, and 
make initial recommendations based on specific needs of each student population at school sites.  Based on the outcome 
of recommendations and resources required to meet the goals of improvement plans, as well as taking into account other 
state and federal funding sources, Title II funds may be prioritized to provide additional development to high-needs schools. 
LUSD will continue to engage stakeholders in the decision making process for student improvement. 
 
 

 
Data and Ongoing Consultation to Support Continuous Improvement 
ESSA SECTION 2102(b)(2)(D) 
 
Provide a description of how the LEA will use data and ongoing consultation described in Section 2102(b)(3) to continually 
update and improve activities supported under this part. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
In analyzing the effectiveness of professional development, we look at attendance in the sessions, session evaluations, 
and implementation of learning in the classroom. In 2018-2019 we experienced significant challenges in securing 
substitutes for teachers to attend professional development sessions.  Feedback indicated that not being able to attend 
due to lack of substitutes affected the ability to fully implement strategies in the classroom. In reflection of this challenge 
and feedback received, we will use 2019-2020 as a transition year to plan and revise our professional development plan. 
We will continue to seek input from all stakeholder groups in the development of the professional development plan, in 
which Title II, part A funding will be used strategically with other funding sources. 
 
 

 



 
TITLE III, PART A 
 
Title III Professional Development 
ESSA SECTION 3115(c)(2) 
 
Describe how the eligible entity will provide effective professional development to classroom teachers, principals and other 
school leaders, administrators, and other school or community-based organizational personnel. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 



Lincoln Unified School District provides the following programs: 

 Structured English Immersion (SEI) Program: A language acquisition program for English learners in which 
nearly all classroom instruction is provided in English, but with curriculum and a presentation designed for pupils 
who are learning English. Student are offered ELD and access to grade level academic subject matter content. 

 Structured English Immersion - Newcomer Cluster: Students who speak no English or have a very limited 
command of English and who were not born in the United States or have lived in the United States less than 
12 months are offered this placement. This program provides additional intensive support to learn English and 
focuses on learning to speak, listen, read, and write in English. The California English Language Development 
Standards are followed and aligned to district-approved materials. Instruction is primarily in English and primary 
language support may be provided. 

 Dual-Language Immersion (DLI) Program: This is a 90/10 Spanish-English program which began in 2014 and 
expands by one grade level each year. In 2019-2020 the program will provide language learning and academic 
instruction for kindergarten – fourth grade for native speakers of English and native speakers of another 
language, with the goals of high academic achievement, first and second language proficiency, and cross-
cultural understanding. 

In 2018 Lincoln Unified developed a new district wide plan for supporting English learners in each of the programs noted 
above. The plan includes processes for identifying and monitoring EL progress, professional development for 
administrators, teachers, and paraprofessionals, and master scheduling for designated ELD.  
 
In 2018-19 all administrators in the district received an intensive training on ELD prior to the start of the school year. 
Following that, every teacher received training at the site level. Our Reading Specialist conducted trainings for sites on 
how to incorporate the Wonders ELA/ELD curriculum and the Wonders Designated ELD components.  
 
Lincoln Unified School District has ongoing coaching at all sites through an MOU with San Joaquin Office of Education 
Language and Literacy department funded through Title III. The coaching has been focused on implementation of 
integrated and designated ELD, increasing administrator knowledge of ELD, and extra support for ELD teachers. Individual 
school sites further supplemented the core program by using their Title I funds to provide additional coaching. 
 
Also funded with Title III, an MOU with CABE Professional Development allowed us to define the Dual Language 
Immersion (DLI) program, which is currently serving students in K-3. The program is facing challenges of sustainability. A 
leadership team including site administrators, DLI teachers, general education teacher, special education teacher, 
paraprofessional, parents, and district leaders are working together to ensure the program successfully continues. The 
professional development has provided a base for a master plan from which to grow, and intensive professional 
development for the DLI classroom teachers. Teachers and administrators in the DLI program will attend the CABE DLI 
Institute this summer to continue their professional learning.  
 
Additionally, teams from all twelve school sites in Lincoln Unified School District (K-12) attended the ELPAC 2.0 (offered 
by Sacramento County Office of Education) or ELPAC in the Classroom (offered by San Joaquin County Office of 
Education) to broaden the understanding of the ELD standards and implications for classroom instruction. Teachers use 
the information gained to provide ELPAC-like activities to build and monitor students' language skills. This summer 
teachers from the middle school will attend professional learning offered by San Joaquin Office of Education on ELD 
Standards Institute.  
 
For 2019-2020 school year, Lincoln Unified School District will continue to work with San Joaquin Office of Education, 
using Title III funds to supplement the ongoing work we are doing to support English learners in our core program. In our 
analysis of progress for professional learning this year, we discovered that our focus on coaching teachers was effective 
in expanding their knowledge but not sustainable with the limited number of coaching days. In 2019 – 2020, in addition to 
supporting teachers, there will also be a focus on building capacity with the site administrators with a more in-depth study 
of the ELA/ELD framework and implications for instructional practices. This will provide administrators with the expertise 
to provide ongoing, effective feedback to classroom teachers. We will also continue the work with CABE professional 
development for administrators, teachers and paraprofessionals in the dual language program. 
 
 
 
 
Enhanced Instructional Opportunities 



ESSA SECTIONS 3115(e)(1) and 3116 
 
Describe how the eligible entity will provide enhanced instructional opportunities for immigrant children and youth. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 
As described in the previous section, Lincoln Unified School District offers enhanced instructional opportunities for 
immigrant youth through the core Newcomer and DLI programs. The Newcomer programs serve 1st – 6th grade at an 
elementary school, 7th – 8th grade at the middle school, and 9th – 12th grade at the high school. In addition to the primary 
language support provided to the core programs at all sites, the newcomer programs each have an additional 0.5 FTE 
bilingual interpreter to support immigrant students in the classroom. Through a needs assessment we identified that the 
students in the elementary newcomer program require more time with their English speaking peers. The program is being 
changed for 2019-2020 from separate newcomer classrooms to a program where students are in mainstream classrooms 
with the grade alike peers and an ELD teacher (funded through LCAP) will provide additional support. Through 
collaboration with the classroom teacher, ELD teacher, EL coordinator, and paraprofessionals, students are provided 
instruction to meet both language and academic needs. Progress is monitored regularly so that as our immigrant youth 
acquire more language, their services are modified to meet their language and academic needs. 
 
At the middle school and high school, immigrant youth are scheduled for designated ELD and ELD Reading, which meets 
A- G requirements. Site administration, two ELD teachers, and primary language assistants collaborate and monitor 
student progress. As students demonstrate a level of language acquisition to be able to access grade level content, they 
may exit the reading course but will continue to receive designated ELD. 
 
In addition to instruction during the day, the middle school provides intervention for English learners, both immigrant 
students and those at risk of becoming LTELs. A language based curriculum, English 3D, is purchased with Title III funds, 
and the teacher is funded through Title I. 
 
Lincoln Unified School District engages with stakeholders to communicate and gather input regarding Title III and support 
of English learners. Each site staff collaborates as part of their weekly schedule. Parents of English learners are invited 
and encouraged to participate in SSC. Each ELAC has a representative who also sits on SSC to provide input. Our DELAC 
is a strong voice in the district. District-wide Title III programs are shared with DELAC representatives, who in turn, provide 
input and share at their sites. Parents of immigrant youth participate in ELAC and DELAC. 
 
 
 

 
Title III Programs and Activities 
ESSA SECTIONS 3116(b)(1) 
 
Describe the effective programs and activities, including language instruction educational programs, proposed to be 
developed, implemented, and administered under the subgrant that will help English learners increase their English 
language proficiency and meet the challenging State academic standards. 
 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 



Lincoln Unified School District offers high quality instructional programs for English learners funded through state and local 
funds as part of the core instructional program. Recently adopted ELA/ELD curriculum includes supplemental components 
for English Language Development; McGraw Hill Wonders for K – 5th, and StudySync for 6th – 8th. The dual language 
program Maravillas, and the Wonders Newcomer component is incorporated into the elementary grade newcomer 
program. 
 
All sites benefit from professional learning through site based collaboration, district wide collaboration, and ongoing 
coaching. Coaching has been a two-pronged approach. Through the Consortium for Reaching Excellence (CORE) 
coaching has focused on the fundamentals of reading, progress monitoring and data analysis. English language 
development lesson planning using the adopted curriculum has been a component of this professional learning. Coaching 
through CORE is part of the core instructional program. Supplemental coaching to support English learners was provided 
through a partnership with the San Joaquin Office of Education Language and Literacy department. Funded with Title III, 
instructional coaching focused on effective instruction of integrated and designated ELD, increasing administrator 
knowledge of ELD, and additional support for ELD teachers and primary language assistants. 
 
Also funded with Title III, was professional development with California Association of Bilingual Education (CABE) which 
assisted us in redefining the Dual Language Immersion (DLI) program, which is currently serving students in K-3. The 
program is facing challenges of sustainability. A leadership team including site administrators, DLI teachers, general 
education teacher, special education teacher, paraprofessional, parents, and district leaders are working together to 
ensure the program successfully continues. The professional development has provided a base for a master plan from 
which to grow, and intensive professional development for the DLI classroom teachers. 
 
Lincoln Unified School District holds a strong belief that parents’ engagement in their children’s education is vital to student 
achievement. In addition to the ongoing work headed by the Director of Family and Community Engagement, and the site 
based parent groups, we use a small amount of Title III to support an Adult English class. The main focus of the class is 
to provide parents of English learners the language they need to understand and navigate our school system. In addition 
to learning English, guest speakers from the district and community are invited to share information on topics the parents 
request. Last year the public library came to issue library cards to parents and students, and the Director of Family and 
Community Engagement shared with parents how to access their students’ attendance and grades in Aeries. Parents of 
the class have access to a bilingual book library funded with Title III. The purpose of this small library is for parents to read 
with their students. Each book in the lending library has either one book with English/Spanish, or a pair of chapter books 
(one English/one Spanish) so parents can read with their children at home and have discussion about the stories. This 
encourages literacy in the home and supports student success at school. 
 
 
 

 
English Proficiency and Academic Achievement 
ESSA SECTIONS 3116(b)(2)(A-B) 
 
Describe how the eligible entity will ensure that elementary schools and secondary schools receiving funds under Subpart 
1 assist English learners in: 
 

(A) achieving English proficiency based on the State’s English language proficiency assessment under Section 
1111(b)(2)(G), consistent with the State’s long-term goals, as described in Section 1111(c)(4)(A)(ii); and 

(B) meeting the challenging State academic standards. 
 

THIS ESSA PROVISION IS ADDRESSED BELOW: 
 



Lincoln Unified School District works to ensure English learners are making adequate progress toward achieving English 
proficiency and academic success. We use the following practices to monitor student progress: 
 
EL Identification. In August before school begins, analysis of data from the CAASPP and ELPAC occurs, which influences 
scheduling for designated ELD, or other needs for support. This information is shared with teachers, and teachers also 
have access to the platform Ellevation Education. Through Ellevation, teachers record progress, and use the information 
in Ellevation to help plan for instructional groupings according to students’ language level. 
 
Scheduling. English learners receive integrated and designated ELD. Designated ELD is included in each site’s master 
schedule for the middle and high schools. For elementary schools, designated ELD is included in each teacher’s daily 
schedule. The principal and support staff work with teachers to plan for appropriate grouping based on language 
proficiency. 
 
Professional Development. Teachers, administrators, and support staff participate in ongoing professional learning through 
coaching and trainings. 
 
Collaboration. Grade level teams/departments plan for ELD using adopted ELA/ELD materials. 
 
Instruction. Appropriately credentialed teachers provide designated ELD, and monitor progress through classroom 
assessments and observation. In addition to curriculum based assessments, DIBELS, CAASPP practice and interim 
assessments, and MAP assessments are also used to measure progress. 
 
Program Monitoring. We developed an observation tool for administrators to use during walk-throughs and observations. 
The tool is being revised during the 2019-2020 school year to increase administrators understanding of the ELA/ELD 
Framework. District administrators also conduct site visits. 
 
 
 

 



 
TITLE IV, PART A 
 
Title IV, Part A Activities and Programs 
ESSA SECTION 4106(e)(1) 
 
Describe the activities and programming that the LEA, or consortium of such agencies, will carry out under Subpart 1, 
including a description of: 
 

(A) any partnership with an institution of higher education, business, nonprofit organization, community-based 
organization, or other public or private entity with a demonstrated record of success in implementing activities under 
this subpart;  

(B) if applicable, how funds will be used for activities related to supporting well-rounded education under Section 4107;  
(C) if applicable, how funds will be used for activities related to supporting safe and healthy students under Section 

4108; 
(D) if applicable, how funds will be used for activities related to supporting the effective use of technology in schools 

under Section 4109; and 
(E) the program objectives and intended outcomes for activities under Subpart 1, and how the LEA, or consortium of 

such agencies, will periodically evaluate the effectiveness of the activities carried out under this section based on 
such objectives and outcomes. 

 
THIS ESSA PROVISION IS ADDRESSED BELOW: 
 



Goal Four in the Lincoln Unified School District LCAP states that, to prepare students to be college and career ready, 
LUSD students will receive equitable access to a broad course of study in a safe and healthy learning environment. The 
actions in the LCAP for this goal will be supplemented by Title IV funds. 
We utilized the LCAP process for the comprehensive needs assessment for Title IV funding. In this process five 
Stakeholder Engagement meetings were held at different times and in different locations. Stakeholders included members 
of the parent community, members of both bargaining units, certificated and classified employees, board members, 
administrators, students, and other community members. Spanish interpreters were available at all meetings. Additionally, 
we discussed the process of LCAP development and opportunity was given for input at a variety of other meetings, 
including Administrative Forum, Lincoln Council PTSA, DELAC, etc.. 
 
Each stakeholder engagement meeting followed a similar format in which a brief PowerPoint presentation was shared to 
inform all stakeholders present about the changes to school funding brought about by LCFF, as well as the process for 
development of the LCAP and annual update. The LCAP process and template were shared. The current LCAP and goals 
written last year were shared. The eight state priority areas were discussed. Updates were shared during the process 
which included describing actions taken this year, as a result of the LCAP. Questions were taken from stakeholders 
throughout the process and during the planned activity. All stakeholders were given an opportunity to review a summary 
of the Annual Measurable Outcomes for each goal as well as a summary of actions completed to date. Participants were 
given post-it notes to show for each goal the following: 1) Actions to Keep, 2) Actions to change or modify with an indication 
of how they should be modified, 3) Actions to eliminate, 4) Actions to Add. Responses were collected and organized and 
used to develop the annual update section to this year's LCAP, as well as to inform revisions to the LCAP for future years. 
Through this process of stakeholder input, three areas of programming were identified for supplemental funding with Title 
IV. 
 
Access to, and opportunities for, a well-rounded education for all students – LUSD supports students with opportunities 
for exploration, inquiry and problem solving. These experiences give students exposure to the knowledge that will assist 
them in building vocabulary and reading comprehension.  One example relevant to our location is environmental education.  
An agriculture program would provide experiential knowledge of concepts learned in the classroom. 
 
Supporting safe and healthy students – LUSD continues to support implementation of restorative practices and are 
currently engaged in ongoing work around cultural proficiency and equity. We know that a focus on school climate and 
culture will improve outcomes for all of our students. We also know that many of our students have had life experiences 
that affect their ability to attend to learning.  Professional learning for Focus Center personnel will give them more tools for 
working with, and making meaningful connections with students. The measurable outcome would be fewer office referrals, 
suspensions, and increased attendance.  There is also a need for education and prevention of marijuana, e-cigarettes and 
vaping, which can be provided by local presenters to middle and high school students.  The success of prevention 
education can be measured through student surveys. Another area of need indicated by stakeholders is more access to 
physical fitness for elementary school students. Expanding access would have a positive impact on attendance, and could 
be measured by collecting attendance and grade reports. 
 
Effective use of technology- through a root cause analysis with regard to academic achievement we found 
that with the integration of 1:1 Chromebooks in our classrooms, many teachers are providing more feedback digitally. 
Research shows relationships are a key aspect of keeping students engaged in learning. There is a need to provide high 
quality and ongoing professional learning to support teachers in effectively using blended learning, and for giving digital 
and individualized feedback to engage and support students in monitoring their own learning. The measurable outcome 
for this is student achievement on classroom assignments. 
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